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INTRODUCTION - . ~, *

. The following report is submitted by Garry R. Walz, Ph.D., and Libby
, o ’ - ’ : E
‘Benjamin, Ph.D., of The University of Michigan, as the final evaluation report

: '.6n the Georgia' Comprehensive Career Guidance Project. It covers the entire
-~y

" period of the Project from‘ January 1, 1975 to December 31, }975, ‘although the

major emphasis is devoted to the concluding phases of tﬁe_ Project, é.g. , the

training packages. )
. . o

- The report is divided into four sections:

I. Overview of the Evaluation Process. S
. II.  Guidance Team Training Packages evaluated for Feasibility,

-

Transportability, and Validity.

.

TI.. Evaluation of Project Planning, Communication, and implementation.

( I\ﬁ. Summary, Conclusions'and Recommendations.
° v
~ =,
1
t
J 7
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I. OVERVIEW OF THE EVALUATION PROCESS h -

L] Vi

3
v

The evaluation team had two major objectives: - oo ‘ s
1. to assess the quality and utility of the m_ahual training packages, and

2. to review and énhlyze pr;)cedur'es which led to the development and

-

»

eventual implementation of the training packages. - ; -

t

-

4

' Perhaps the overall goal of the team was to attest to the _duality of what )

was produced and to identify the lessons in the manual production which coul&_ o

lead to improved training package development in the future. . S

o
1

In responding to the objectives the team utilized six major procedures: - JE

1. The evaluation team were the recipients of cqrresponae;iée, other

-

written materialsy and duart'erly reports developed by the State Departinent.and A /

the University of Georgia Project staffs. These rhaterials were analyzed to . i

provide the team with information on which to make judg@ents regarding. th'é ‘ b
, : b RV
progress of the Project. ‘ e -
- \

2. . The evaluation team met with the Statb Department and Ufige"rhny

> e,

. PR A
of Georgia staffs to review with them their plans and. activities. These meetings.
: . R
helped to clarify the different.aspects of the Project and enabled the ‘teéz;yto\

obtain more information than could be gleaned from the written rx}a[(_;érid‘}‘,s“..:,

3. ?@ationnaires were prepared and administered to school personnel

: v . \ ) .
in the original 16 participating schools at the conclusion of the workshops and

trainingilisegsions.. By this means the team was able to-assess objectiveljr.fhe

eXperiénces and reactions of the participants to the Project.

[

N . .
¢ A4




had been accomplished prevxously; L . ! . ' " . 7 N

4. - Individual interyiews and group discussions were conducted with

the staffs of the 16 participating sthools to elicit their feelings_- regarding the

) strengths and weaknesses of the Project and whefre they felt improvements' ‘

n

were needed

Progress Reports outlining all activities to date and assessing the

‘ performance of the Project staffs were regula.rly distributed to Project staff
- members. This feedback prooedure was designed to review progress with

concurrent opport‘unity to establish new procedures and goals based on what

Y

6. < Informazion gained from computer searches “of the ERIC system

o

~ and visitations to comparable programs about the country provided the evaluators

—_

with a perspective from which to view the present Project. The resulting
|
inmghts were used by the evaluators in judging the program and in making
recommendations to the Project staffs. - _ . | ‘ A
It would 'onl'y Seem appropriate in an ‘evaluation' report to first evaluate

the evaluation process. In our judgment the evaluation proceeded reasonably

- well. It was not always easy ‘to obtain the needed snformation, on occasion the

team was uninformed about sigmfidant h&ppenings the team 8 schedule at times

prevented their responding as promptly as ‘might have been desired. More

important than any of the foregom‘g, the team believe that simple geographical

~
<

distance precluded the'ir;b'eing as involved in the ongoing development as they

feel would have been contributive. 'O(ie need not wait till the end of n: rience

<

L



to recognize the lessons inherent in it and to ma.ke the changes necessary to
: improve itl Notwlthstanding the above shortcomings, the team believes that

the evaluation effort was successful in reaching its major objectives.
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'I.  GUIDANCE TEAM TRAINING PACKAGES = - . s
.. General Description Overview ~ - S
_ . ) .
The three training manuals to be evaluated in this report are 8-1/2" ' 5

lli(in size, with offset printing of double-spaced typescript. Each has a v

colorful cover, and the contents are sectioned bP' color to correspond wit!h

V ' ' l

/ .

various major portions of each manual. In addition, within the sections desi?ed
N

for participa’tory‘ activities, the material for the. leader of the training é’xperiane

' is distinguished i color irom that to be _read and used by participants. E:rplana- E
. A tory key words Lare highlight;i along the right rnargins of appropriate pages in
the text. Each manuscript is 3-hole punched so that it may be inserted ina !
: ‘ : . ¢
loose-leaf notebook. , o ) ( {\
. Comments specific to each of the three training' packages follow. (
// - “ X . . ) .\
§ - ’ \
R T ) ) \ )
. ' Y
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EDUCA TIONAL ENVIRONMENT

,’/ . . .‘ ._ - - N e . e . . A . . .
| . A. Descriptive Overview. .. = . AR -
- Lo _ L R : : J

- - This.is a training manual of over 200 pagbs, designed to promote

guidance team ‘member awareness and skills in the functions that may be

B P . # o, T

\ inch{ded in a.n Educational Development Center, and, through experientiai b
exercises, t.o help the team learn how to organize an% develop such a Genter

‘ ‘ The manual contams 34 hours p/planned activities designed, in the - ~
,\ . N
introductory phase, to promote sharing and help @rticipants begin thinking

Vv a seriously about ‘the impact of the environment. Subsequent eﬁeriences dealr ]
L with assessSment of problems and the design of a tutoi'ing program, ’and the bulk ’

N Pl o
of the n;anual's contents is de‘voted to individual ski]l-building in Interaction !
Skillsy(B;activities) and Learﬁlng Skills (13 activities) \The remainder of the '

SN\

. training packagie deals with problenf-solvmg:: educational planning, and .

¢

‘ . {
enwronmental appraisal~ the final 10 ‘lﬁ are spent ln learnlng how to

’

organize, plan facilitles for, staff and implement an Educaffonal Devel ment '
» ‘ - / — . 'y
‘ o Center. There are 39 didactic and expe_!riential adtiv1ties in the training pgckage,

- - . R

. - R
- This training manual is 6ne of three which were to be develope}d if'the
.. " Life Career Planning domam, the other t:’vo dealing with Planning Skills and

Self Understanding. It is mtended to be r;esponsive to three major goals as. -

Y . . . 4

1

'lidentif.ied in the qéorgia comprehensive needs assessment study : e
. o C . . S *
1. Study/Learning Skllls ST S
y 2.° Participation/mvolvemeﬂ/;kius ,
L 43 - Baqic Academic Skflls Cd f}:. < .

%,

o 7 . . Y \) r',_ h .
. : AY . P
. v — . q . .
'y‘f ) v \\{ R o, ) B i ]
B . 9 ‘ ‘ s AR
~ » A .
’ . N - .
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. ; . sl

,The manual concludes with an Appendi;c on ‘Sociodrama a section on‘ '
4

Resources (prioritized in orde}‘ of suggested useful.ness), and a bibliographyi/,

o E
«( .

o£ nine citations. - o ’ L
P ; ,’ M . - ’ . "X . . .
N \/ ’ . . .° Ty . ad ‘
B, Three-:progged Evaluation. B (\ '*‘ I *
1. Feasibilil_:}[ S , L S
S 910 extent to which the manual's goals and obJectives are aqhievablg and
R ’ x
! // deliverable, its expectations can be realized and 1ts use upder gypical field
O vl - : . _
\ conditions will bo successful. 7 . “ ol
e . \,.
| X )
1 2 3 4 50 6 1 : N
- " Not at et . " Extremély \ !
o T all Feasible - © Feasible ¢ Feasdible
# . @ )

s The evaluation team gives this manual a ratmg of Soen Feasrbility A discussion

and ratmg of the’ different components whigh led to the overalf rat(mg follows. .

-

- . . PR - . - |
, U . : * - N . .t . . ©
a, Are the &oals and objectives for this training packagé clearly . -
'presented ? R L " - : ' .- .
/, . , - o P . .
O No. Other than the general goals presented as.an o/utgrowth ot the goals
PR ) ) . P . / ]

¢ for each of the ‘trammg packages which emerged from the Georg'ia nbeds assess~

o
ment survey, "no spec1%ic goals for}his manual are given. Six outcomes from

- : ~ N\
oo . the o,rientation are stated in the Introduction, and the outcomes for the tratning
- bl g

v

section are presented in very general ‘terms. Apparently, the two major,

cbjecti'ves of the malnual are to prepare team members in the functions necessary

« . ' tooperate an Educ'alional Development ,,Center,‘ and to teach them:how to organize
. ' ¢ . ’ ~ ) ‘
and 'develop such a Center. s 1 O IR y o

> . . [
° .




e N ) o
’ . 1 '

b. Are needed staff competencies specifically identified ?
! ! 2 tail L

Not directly. In a sense, the 39 activities and the discussion of
considerations in establishing an Educational Development Center do con-

stitute competency aféas which the authors believe team members should

w

possess. HoWever, the competency 1s expressed more in te&is of whpt a

~

student needs to be able to do rather than what a staff member needs to do to

: 4 s -
" facilitate student learning. 9 5 . ’

fy ; — . ' - e

-

c. Is the’ organization of the manual clear to theprospective leader ?

Nou. -

Generally.- The manual is organized into/three basic-parts: the Intro-
e _
duction the 39 act1v1t1es, 9d a concluding section on developing the Center. .
\ L
However, there are few transitr[onal discussions or lead-ins from one activity °

to another. A helpful discussion is p'rovided in \the introductory portion t6 the |
e ) E \ - . . T . . :
section\on Center q;g&niz'ation and de/velopment. No Table of Contents, except

. fo)r the 'Table of Training ActiTvities, " exists to help the user locate specific
> . S ) S " e
portions by page number. : PN
' ’ . ’ . . % ) - . AI -

d. ATe tithe limits realistic® -,

e

% . S
Yes with / servations. Completing the activities in the time limits

* .

o

\
4 prowderd calls for effective time management on the part of the E:_uifator and
) ‘@

~

- . -

‘[ could be difﬁcuit mtﬁ"large groups and/or with groups that are "turned on" by

I

the experiences Parent eticaﬁy, the sesSions are highly variable 12 time,

ranging from 1/2 hour, to an hour, to an hour-and-a half perhaps proposing




N

7

mentioned in 'a, !’ a;e not specifically outlihed.

e

- ~ ’ . o (.\
Vi . .
. ~ o,

: o o N '
problems to.a leader who would ‘hdve to use the activities in the standard schobl
. 4 . - N

period. “ It is also,worthy of note that the total length of time required to compl

o~ - o : * B
’ o . . o v . : . - . .

this manual; 39 hours, may stretch the amount of time most users would find’

~

ete'

l/l

R

feas}ble. . o g B - 'Q/?)/ .
- ) « - 3 : ‘
;7 ‘ \ / h\ N “‘ [ 8 a J ' ° *
. e. Are tha manual actjvities relevant to the stated goals and
. T : PR -

N

"-, b s T

. objectives? _ R ) '

. »

"* Yes, with qualification. Thg activities Seem consistert {vi'th the generai

H
) . rF

orientation given in the Lﬁtroduction., However; -goals and dbjectives, as

N Co o~

\
’

.

f. Are the planned-for outcomes likely to be realistic? = ¢

Loy

..

Yes. The intended outcqmes are not explicitly stated, but the activi_t{és

do seem to be cqnsiétent with the Purpose‘which i indicated for each activity.

Further, there is a desirable idtermix in the type of activities used and what’

[~

is #sked of the participants, - }\ . o i T .
A SRt
: .- = oA . .
" g. _Is.a means provided for additional reading and knowledge-building
‘ | e L
by the leader ? / ~ s .
) . . . N . / .

. - e ( D
Yes. . A body of) 12 Resources is present:ail,_in/orgler of ""suggested.

. . T ' _ DO X . S ..
usefulness. ' The natyre of the contghts, and how eaé}ﬁource can be useful,
is ot indicated. , ' S Y

[
L I ¢ 1 r)
! .
9 at
/A - .



h ™~ 5 A
2. . Transportability.

- : The extent to which the manual 1§ adoptable and usable in a va‘riet.y of .

educational settings and levels and by personhel of varying backgrounds and

gxpei‘tis_e.'.} . ‘ T
. - L v(‘,‘/' . . . )
‘ /{“ﬁ_ i » : X .
\ // 1 2 3 4 5 6 7 -
/ _ Not at all ' - Extremely ..
Transportable Transportable . "Transportable

The evaluation team gives this manual d rating ofg. 5 on Transportability. A

‘ \ . . :
discussion and rating of the different components which led to the overall rating-
; P . ks
follows. g
-

. a. ‘Are the instructions to and expectations of the leaders clearly

- | i

presented ? : . _ L -

Yes.

L3

b. Are the necessary resources and materials for the use of the

manual included? . o ' L

Yes. The comment as to the desirability of the need for more information

about each resource applies here as well. A number of resources and learning

aids is ineluded in the body of the manual and could prove useful in the training

/
~ !

experience. i




J/ - S

.

c. Does the manual lend itself to use in a wide variety of levels and
( \

-gettings ? - . o _
. ) -~ - K

Yes. It would appear to be useful irrespective of the level or setting in
which it was to be used.

s

d. Is the information necessary to facilitate the manual included in

"it? Is the manual self-contained ?
Yes. -It appears that alllnecessary materials and reSOurces'afe included
in the training backage. However, the means by which the individual can build
- knowledge and skills in the areas of fl‘.is/her choice is not clearly specified.

'

e. s reference made to additional sources and materials for adapting

or expanding the manual to specific environmental needs?

Brief. A bibliography, which more appropriately should be called a
reference section, is provided. These nine references are cited in the body

of the manual.

3. Validity. ,
-
The extent to which the manual builds upon objective knowledge, with

4

content -which is both justifiable and relevant to the ends sought.

. ) X ]
1 2 3 4 5 6 7
Not . Portions
Valid : - valid Valid

14
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- __The gv;dluation team gives t.hiJs manual a ‘r'atixllg of 5 on Vaiidity. -A dirscussioz;

and rating of the different components which led to the overall ratlng follows.
. - » s 4

a. Are the goals and objectives in the manual appropriately drawn
= (4 ] . “

from known research and knowledge in;,the area? |

It is'difficult to say. As indicated previously, Lpeéific goals -and
objectives for this manual are lacking, and it' is not clear why ~t.h‘e particular
acti\d{ties were Selelected fqr binclus{on within the scopé of educationa;‘l
environmgnt. T};ere is some 'questién in our miﬁds as to whethe.r tﬁ_is manual
needs to be as broadly defined in scope as it is. ‘

3- . .
b.  Does the content of the manual reflect research and knowledge

!

7._—4"

in each of the content areas ?

\ Generally. Regﬁlar linkage is made to outside sources and experience
for the content provided; This appears cléarer‘ and stronger t;),us iq the area‘i
devoted to Interaction Skills than in that gf Leax:ning Skills. Suppdrt f<;r the
organjzation and development of an Educaﬁonal Development Center is not

buttressed by references to known théory and research or other experience.

C. Discugsion.
This is an extensive training package with a wealth of acti'vi‘ties\for'
C o )
participants, including an emphasis on an Educational Development Center

. . / '
organization and development. Are we attempting too much ? May we, in the

15 Y




[3

effort to cover everything, overwhelm the participant and in the process not

really cover any one skill in depth? A more judicious selection of topics and

. delivery might well have streamlined this manua\.l by as much as %i-third."
\ o -~ .

-

In its defense, How}ever, it can be s:;id that it is a body of highly useful
materials, and, given the opportunity for staff to pick and choos_é, it could be

a valuable resource for them. The package probably could have been made

L}

r

j even more valuable if consideration were given to. why particular sections and
activities were included. Furthermore, clearer linking statements and
discussions would have been helpful, as well as a simple explipit statement

in the beginning as to the manual's'organi‘zation and recommended use.

,

The prime emphasis in the manual is the idea of an Educational
Development Center and the use of the activities presented within that Center.

In our view it would appear that both the utility and justification for the Center

i

e are not sufficiently explicatéd, nor is there ample discussion devoted to how

4

the activities might best be ug;ed\ in a school system that did not have such a

.Center.

LN

) i -

16
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A

WORK AND LEISGRE ENVIRONMENTS

A, Descriptive Overview.
‘ .

/

Work and Leisure Environments is an extensive training manual
(approximately 150 pages) devoted to assisting workshop participants to
analyze the relationship between work and leisure. The manual #s intended to

help staff acquire the knowledge and skills to be able to identify student o

comes in the area of work and leisure environments and to select, develop,

- and implement various career guidance processes for achieving those outcomes.

Program strategies for achieving student outcomes are also. hlghlaghted
Tg/enty -seven hours have been allocated for partlcipants ég-become
oriented to the area under discussion, experience 20 activities of a participatory

nature, and complete several Postassessment Instruments and two Attitude

Surveys. )
The manual has four parts P
1. Introdudtion and or_ientation; ‘

1 :
2. - Téxt dnd activities for trends and job classification systems, job

Y N

-
abilities; ~

3. Strategies an objectives for realizing the skill and application
-objectives; -

4. Summary activ’&{ies and postassessment devices.

\
|



The bulk ot the manual content, 22 hours, ucais with kiowledge, skill,
and applioation objectives This manual is one of three which were to be

.developed in the Work and Llfe Skllls.domain, the other two‘dealing with Daily

4

L1ving a.nd Employabﬂity It is intended to be responsive to three major goals

e

as id%tiﬁed in the Georgia Comprehensive needs assessment study:

1. Work Expectations and Responsibilities

¢ - Y ’

2. Recreation and Leisure Interests’

3. . Work World Structures. S

D,

Also 1ncluded in the manual are a reference section with 17 citations,

»

" and appemhces contammg matenals to be used durmg some of the act1v1ties
/ W
-~ - ‘ ) Yoy \

P
h ' F . ¢

B. "I‘hree-pronged Evaluation.
N ,

1.'  Feasibility. .+ . | o o

£ ‘ ":'"_ o Tﬁe e:étent' to which the ma.nual'é goals and objectives are achievable

AL} R . . ‘ . X 4-"“\

3 ', and deliverable, 1ts expectanons can be realized, a.nd its use under typical

Aﬂ& \'_‘4\; ( .u?‘ o
7Y cgﬁﬁ#ﬁ;ﬁll be successful

'rgn*{;. .

‘ et 2 3 4 5 6 - 7
' ‘ Extremely
: an Feas1ble Feasible Feasible
v f -
1’,1,. The evaluation team gives this manual a rating of 6 on Feasibility. A discussion
b
-k ¢
Ty ‘;’ and rating of the d1fferent components which led to‘the overall rating follows.

>

.- . . :’_}\g

I - i

1518
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a. Are the goals and objectives for this trajning package clearly

presented ?

Yes, with qualification. They :;ppearu to' be present, but it is difficult to
3 ) ' ) o - .
. distinguish bitween the objectives for eventual student learners and those for . '’

-

workshop participants.

b. Are needed staff com@'tencies specifically idéntifiéd? .

Yes. However, the workshop objectives as outlined ‘1n/5h‘€ last section

N v

do not dppear to conform in~tbto to the competencies spoker*to in the intro-

ductory section. . ) § :
B ~
L | , ¥
L ) .
C. Is the orga.niiation of the manual clear to the prospgctive‘ leader ?
To a large extent, the information and instructions :ngeded to prepare 3

staff and use the materials w1th students.are clear and understandable. HoWever,

Y ' ' ’ ' F

the intended purposes and uses of various sections of the manual are not - -

expldined, and the leader must spend a great deal of tin ‘amiliarizing him/ -

herself with the document in order to understand the relationship between &

various sections and fully understand the intended procedures. -

d. Are time limits realistic ? ' . i ‘-

Yes, if the Workéhop leader has excellent time discipline and continues to
move the participants along. In the hands of a casual legder, time limits may be

unduly optimistic. ’ o ) : \4

| .

k9




e. - Are the manual activities relevant to the stated goals and °*
'objectives"?' _— ' ’ /«
'Yes. The activities seem particularly w&lﬂ? ited to the intended

» . R "~ - Y : . . L3

o‘ntc’omes .

a

[

"f.  Are the planned for outcomes likely to be realized?

Yes. | . .

. Ld P ’
. . ! ¥
a’ ’ ?

g. . Is a means provided for additional reading and knowledge-
J ‘ .

building by the leader ?

Yes, but limiteer The referepce section contains 17 citations only,
and a wealth of litergtur-e exists which could greatly enlarge and enhance the -

" “bibliography. L . . g

\q o i | J
A

Vad

2. TranSpuicabui;y. ¢
" The eXtent to Wthh thf ma.nual is adoptable and usable is a variety of

educational settings and 1évels and by personnel of- varymg backgrounds and

:+  expertise. |
. X®
1y 2 3 .4 5 6 @ %
~  Not at all ‘ Extremely : .
Transportable Tz;.ansportable i Transportable

<«

-

The evaluation team giveg this manual a rating of 6. 5 on Transportability A

discussion and rating of the different. components which led to the overall rating

s

follows.

5



a. Are the instructions and expectations of the leader clearly presented ?

pomewhat. There is a ggeat deal of information ﬁresented, and the color .
a ‘ o ’. .

codingl.used to distinguish t‘he'lea.der's materials from those of the participants
is hel’lpful. Generally, fhe inst‘ljucé'tio’nls relating to the activities are quite’ clear;
but th,e.organizafi;n, partigularly as it reiates to the ori'éhﬁtic;n and the fiﬂgl |
assessment, lacks cla?fty in stating specific procedures to'be fdlloWed:

. .!

b.  Arethe héqessary resources and materials for the use of the
. - 9 \ . :

N £ .

manual included? ' !\
’ . 7 N ’ . e ‘ .
Yes, although in a few instances (such as Aétivity 3) it is not clear

whether the leader is to be pi‘ovided wigh, or to obtain his/her own, ms ials

‘~om identified sources.

. C. Does the manual lend itself to use in a wide variety of levels

and seftings ?

‘Yes. It would seem well suited for high school students but could also

’

be feadi}y used with college students and adults.

N

d. Is the information ’nﬁcessarlto facilitate the manual included in

li

it? Is the manual éelf—contained‘?

N ‘
Specific insttuctions for the facilitation of the 20 manual activities are
succinctly presented. The desired reso;irce materials such as inventories,

checklists, etc. ate provided, along with information on their use.

[



A . \ a
; .
¢ N
w .

e. I8 reference made to additional sources and materials fef,a(égti_ng
. v L) T et ry

y
< y \\ N
.or expand_in&the manua.l,to specific environmental needs ? e . K
Qualiﬁed yes. A reference section is provided, but 1ts contribution to T/

thT manual and {urther use by the leader a,re not indic%ted or encoﬁraged

! N P -
. e . .
'y >
.
0 : N ’

3. . . Validity. | | y
. The e:gfent to Which the nia.nual_ _builds upon objective knowledge with “‘ —
. . ; : - RN y . R < e
content which'is both justifiable and rele)int to the ends sought. \ '
H . . . . ) ,ﬁ . . . et
4 R 6 -
o o ) X S ‘.
Sl 1 2 3 4 5 6 7 Ny
. . Not. ; Portions
valid Valid . Valid

. t
The evaluation team gives this manual a“rating of 6.75 on Validity. A !iscusSion

‘and ratigé of:the different components ‘which led to tﬁ overall rating follows.
v ‘ LI . :
e T A

4

¢ ‘- , ’ . rd
a. Are the goals.and objectiv%s in the manuai appropriately.-drawn

_ from known research and knowledge in the area?

Yes. The manual's goals and obJectwes are derived from the Georgia
X
compy ehensive needs afssessmen.; survey. In add1tion, the goals-and object1T'es

" reflect the profesmonally-determmed emphases fo\r t}a.lmng materials in thﬁ

work and lelsure areas. : > , ‘ N

i ’ ‘ 2 )
b. Does the content of the manual reflect research and knowledge in

‘e

each of the content areas? , A -

i 0 N
19 4~ t




%]

. . - . B . : '
S e A ) / ! . .

Yes The manual makes exte ive use of author1tatLve sources as well
: - P T I S B
., .as materials ﬁ'om popular med1a for the deyelopment ot the content and . ~
acaivit/ 8. Tlxe 1mportant ooncéptual content J,n the work and 1 1sure a{eas is_ |
g o - S e ge N e "“".3"’ - ’ ’
-f: pnesent in t}xe mapual. .
. ot . ' : o L ‘ 'p'/ \
e T sl e ¢
‘\/ . :‘ . ) . . ‘ . e . .
, C.’ Disc‘ussion . e o ! T -
RN - > v '
i  This is gx}npre&swe trammg ma}pual L It iw substantive and detailed,
N > L \
-and deals in‘a comprehenswe m W1th the twin topicSrOf ‘woxdc and 1e1sure 3

* We regard it as a distinct plusatltat this manual ‘prods the partic1pant to grasp

‘the mterrelationsh1ps be ween work and Ie1sure and to deal with them in a
\\{‘ 4 . ) , [
futurist1c manner. \%/e know of no comparable resource that has either the ’//

breadth or the depth of this one. It i’s our overall expectationrthat a/user would-

A £
emerge from the experiences knowled/éeable, pOSSessed of. usable kj'],(ls, '

pos1t1ve in attitude, and prepared to initiate a program in work ‘and leisure.

]

That no other known resoudc'fe qan do what th1s rhanual can is a tribute in itself.

'Ho'wever,‘ several aspepts of the tramng manual are of some cohcern. | -
First o} all, there appears to be an unnecessarily large amoant of pedagogy and
confusion over the organlzation and pre:entation in the early part o’{ the manual.
Terms such as '"domain, " "competencies,"' '."oatcomes, " Qgoals, '€' "'sub-groups, "'

-etc, are presented interchangeably and in such profusion that tne reader can
scarcely be blamed for not alwaysibe,ing s% just wga‘t is the point of it all.

Clearly:, some simplification and awrevé{t’ion in 'the introductory pages would be

‘; helpful. ’ / : 5(@ _ ) -




» . ’
A . . \ )
<

- .
£ .

" Second, the specific instructidns for each activity seem clear enough.

However, two changes would undoubtedly be helpful.- Yo
. \ . . . - - .
~ 1, In the early part of the manual a imple, explicit statement on

its orﬁnn.lzatmn_aad recommended u7se Qhoul'd be provided (see the sechon on’

Summary, Concluftons and Re(.ommendatlons) -
’ \ P - ®, . § 3

2 It is appa}ently assq_med that the user has sufficient background

E ‘and knowledge toJmow why eachﬁtctwity ha”s been selected. and what:its purpose

o

A
is. Addmonal discussion in the ]:_eader 8 mater1a1s would serve to msure a
more consistent or1entat10n to and understanding of the traming package on the

part of\the leader. This we beheVe to be cruclal to reducing the variance in

o,

outcomes exper1enced by dxffereit participants with different leaders. ’

-

A:s a final point, the references in.this manual play a very small part.
« .

’
! -

Many spe‘ciﬁcally usable resources,' as compared with theoretical discussions,
. P . o

are available through ERIC and are not contained in the yeference section. .«
L3 ! ,

tn addition, better use of the references listed could be accomplished by short

descriptions of the cohtents in each ?nd a brief indication as to v'vhely/ and how

t .

they could be used.



| e - N
| HUMAN‘REIA;LQ{!S o \ L

/Af~ —Des¢riptive Overview,

.

. This manual 14 n?emgned to introduce staff members to human rélations

traming, yvith exper1e ial exerc1ses to acqug.mt them\ with the small group

- e - : " .
process and dther teaching procedures used in such programs. On completion '

a of the training manual, it 1s mtended that part1c1pa.dts be able to assess the -
P . - .,
functmn of huma.n relatmns trammg ;n the1r schools, and design meplemmt

/, . -«

. the’ necessary procedures for mst1tut1ng a huma.n relat1ons trainmg program.
The manual is approximately 150 pages in length and is divided into three
mairm sé) tions: an mtroductory sect1on on the history of and research in human

relations trainmg, a second and main section deﬁzoted txrsklll deyelopment and

-

A ooncludmg sect% 1mp1ementatlon str%tégms. The éomplete package is
‘ :\5 -+ 4 R ’ !
planned to consume 21 hours of traming p}penences. '

" b

The Human Relations tra1mng package is one of three which were to be

developed in the Interpersonal Effect'iveness domain the 7her two dealing-with
)
~  Relating With Slgmﬁcant Others and Self J’ahdatmn. - It 1s intended to be .

responsive to three major goals as identified in the Georgia comprehenswe needs
! : 3 _ 4

assessment study: - o
" \ - S , ‘ ‘
1. - Trust and Intimacy . !
2. Expressxve and 7ssert1ve SkHls

3. . Affiliation/and Acceptance. -
(A Cor s \! L

~ . 22
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g

Also inclu%ed' in the training pa_ql;age afe two listd of refe‘r'-encesv and-
o resources /for m;)l'g\ ih-:i_gpth stud?f the areas of huxﬂan relations that" ‘ 3 RN
readers m1gl'1t like to;p{n:'sue. } : l_ * . g DRI
i B ‘T.h;'ee-pronged \Evaluatioﬁ\f ' / . " i ;o ‘ L ' -

i |

N . . A

1.  Feasilfilitys - S ; \ ,

The extent to which the manual's goals'andaobjegtives are achievable
. . - [} % . ’ .

)

.. “and deliverable, its expectations can be'/rqalized, and its use udder typidal. T
Y ‘ o . -, . :

L4

- N Al R"
field conditions Messful. /

{ | : /. o o ¢
| g

N ’ 1 2 3 4 5 - 6 T
R Not at : Extremely
o all Feasible S Feasible - Feasible

~

[ s

i
, The evaluation team gives this manual a r*ﬁng of 6.7)5 on Feasibility. A
discussion and rating of the different components which led to the overall rating

Vi

fallows . | o '

a. Are the goals and objectives for this training package clearly

-
.~

presented ?
Generally. The purpose for each activity is clear!y ;md succinctly
presented, but objectives for the training&n‘xanual (workshop staff training) are
" not explicitly stated. Thefefore,- while the leader and participé,nt may be
clear as to §vhat is the expected outcome for each activify, the& may be less sure

a

about the planned-for outcomes for the entire manual. "

./ 26
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+ ‘..ov . ) / . . T . oy

[ . =

_b.  Are needed staff competencies specifically identified ? Lo
No. General goals of acquainting participants *'with the amall group ;

¥

process and procedures used to teach human relations' are presented, but .

specific skills and competez‘icie.s: are not ex/glicitly stated | S
; ’ | - ‘A- s !/._,/“7 1‘ ’A‘ “ - .

v ! . . - -

: - {
Is the (] ization of

1 ~._n§anual cleé.r tp-thé' ros cti‘ire.l leader?'

Ygs: The manual is verjf clear in its organization and presentation. .

The user ’13 readily ‘able to follow the flow and the content. |

- -

» -
¥
H '

-
/

d. Are time %us ~r§alisdti‘g‘;‘r,?

Rk 'Qués;iénabiel. l',I‘i.mﬂe liir;,i.t's f.d;whol'e ‘sectic'm_s‘ are given, but the' time
' ee;tixx{atioi; for qach;_actiiovity i"s"n'd\t:‘ érz;vided'. ; Fo; an 1n_expérién¢ed leader, ;;hls _‘

__/,J could cféafé 'Ma probl@ﬁl 1n.know1ng ..}::w long to »spe;z;d on e#ch actl_vity..

.

e. Are the manual activities pplevant to the stated goals and objectives ?

Qualified yes. The activities seem to relate very well to the purpose
, ?s stated at the outset of the activity. "ééeeiﬂc goals and objectives, as stated

| _ before, a_.i-e not given for the training pagkage. . . .

f. Are the’ plannéd-for outcomes likely to be realized ?
N - — —

Yes. The activities seem well designed and capable of producing the A

“skills and knowledge necessary to respond to the intended outcomes.

- | (‘l'
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3. validity,
*‘f'f'he extent to which the manual builds upon objective knowledge with

centent which is b5th justifiable and relevant to the ends sought.

» . : - X
1 2 3 4 5 6 7
Not Portions I
valid' valid - ~ Valid

The evaluation team gives this manual a rating of 7 on Validity A diecuesion

’

‘and rating of the different components which led to the overall rating follows. '

1

a. Are the goals and objectives in the manual appropriately drawn

from known research and knowledLin the area? ) L

Very much so. The manual exhibite high congruence with and utilization

f .

of reeearchmd experience in t.he human relations area.

a .

b, / ‘Does the content of the ma.nual reflgct research and knowledge
I ' - )

S

~ in each of the content areas?

Yes. The same comment expreesed in tp! applieé‘ heré as well.

C.. ﬁiecuesion.

-

This is a taut, well-written manual that exudes confidence' that the user
will be able to do what the authors expect ~— namdy, to implement human
reiation_e_ training in a ,school setting. It accompliehes a great deal in a relatively >

‘e

brief period of time.w : B - IR

27



The eection on Implementation Strategies is more detailed than ;noet
‘and isa helpful adjunct to the eection dealing with six areas of human relations
skill development. Unique in its attention to program malntenance, the
1mplementation section 1nc1udee such important functions as the eetabl!,ehment
ofa eupport system througlv the use of a Human Relations Commtttee.
‘ Perhape the only serious omission in our judgment is communlcation
», regardlng the outcomes early in the package so that the user knowe at thﬁ oﬁteet
@
what it is s/he wlll be able to do'on- completing the traini.ng diﬁ'erently or better
than s/he does now., |
Particularly worthy of note is the focue on 1mplementation broadly
throughout the curriculum as well as epecifically within a Humaf Relations
.Center. The competencies and skills epoken_ to in _thie manual have the .mtentia},
therefore, to be ueeful,to an entire faculty or staff, whatever tnetr r,eeponeibilitiee |
inay b"e,. simply as a way of promoting poeilth}'eQmman relatione and interaction. o .

- £

- M
Y

e
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1. EVALUATION OF PROJECT PLANNING, COMMUNICATION AND
IMPLEMENTATION \}

At speciﬁed intervals during the Project the evalus.'tion team discussed
-Project progress with the Georgia State Department staff, v" the University of
Georgia: s'taff, and staff from the 16 participating 'i‘itle III schools. These

" contacts providéd opportunity for thie evaluation team to cbserve and assess

-

the effectiveness of the overall Project management:

. N
1. Planning, or the preparation for the initial introduction of the

Project and the introduction of different phases during the_ Project;
2. Communication a.nd sharing of information and ideas between and

‘among different m’mbers and levels of the total Project;

%

" 3. Implementation, or the intrqduction of the different program

elements, including the workshops and training sessions.

a s . N 7

Every opportunity was used to assess the ei‘f;ectiveness of the i?roj‘eet _'

- in regard to the aforementioned manﬁgement functions. I_iowever, 1t should -
ri

be emphasized that, unlike the manuals, - the managemeniz: fi'un&tions did not

result in a highly spécific and identifiable product that could readily be anslyzed

s - - ’
.

and evaluated. Therefore, what will be provided here ‘is a series of system-
atically formed judgments based on interviews and discussions with all parties
f .inthe Project. These represent the best judgment of the evaluation team as to

how the management function was carried out. It is égj,itirely possible that others

<
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1

performitig the same task could arrive at different conclusions, but they are

offered in the spirit of encoura,gl,ng both a review of what wag done and a

KR

consideration of what might be done differently in the future.

3

1

By all observation it is apparant that considerable thought and effort
were given to Planning both prior to the implementation of the Proj ect and
during the Project operation Frequent meetings and discussions were held
b:meen and among the staffs of the State Department, the University of.

Georgia and the evaluation team. Actions were regularly planned and discussed °

>
before any implementation was attempted. Notably, considerable attention
was given by the Georgia State Department staff to the'evaluation effort; and

when some initial problems arose in the evaluation process, the plan was /

‘quickly reviewed and appropriate adjus@ents were made. ' Therefore, itseems

-,
.

K fair to say that muph effort was given to planning throughout thev Project.

One 'aspect of the planning, -however,. seems to have been "accomplished

i less well than others‘

Unwittingly, the extensive plinning led to efforts which -
resulted in planning for the staffs in the participating schools rather than with
;,_’,-them. - Some of the school staffs seemed to feel as if a number of expectations
had been imp’osed upon the\m. Their "druthers' would have been to have had
more'involvement in deciding both the what and the how of what was to be dqne.

A factor accentuating the feeling of external control on the part\" of some was -

what may have been, in retrospect, overly ambitious goals for the Project.



‘_ Thls need to accomplish a great deal ln mlnlmal time could have led, under-
standably, to very tlght plannlng which allowed less opportunity for lnput

| thanfsome 'partlcipants 'would have deslred_‘ J ‘ :
/ Overall, we vuou_ld adjudge the plannlngyaspect of the management to
be extensive and generally effective. It could have been imprdved had more

LI

opportunities been provided for involvement in and review of the planning by

)

all of those affected by the planning process.

2. Communication,’

«

It was apparent from the very beginning that communlcatlons among
’me’mbers of the Project would pose a herculean ta_sk. | leen 'e nun_xbe,r' of .

- people'lnvolved, the physical dlstance between them, and thelr necessarlly
differing perceptions 6; and ‘expec_t‘atlons for the Project, communlcat—lons
were a continuing challenge. It is our judgment that the State l‘;)e\partment and

. the University.of Georgia Project staff were vef'y much aware of the lnherent
difficulties and worked mlghtlly to overcome them. Numerous ‘'workshops an&

conferences weré held, wrltten and verbal communication were regularly :

——

utilized, and State Department persdnne; visited each school

>

‘A separate problem in communication related to the recelpt by the

&

evaluation team of sufflclent'data and materials from the Unlverslty of Georgla ,
Project staff to complete the planned process and summatlve procedures Sorneu
7

of the tardlness in the transmlsslon of these documents was undoubtedly due to

r.
5

the delays experlenced by the Project staff in recelving the materlals that others
had contracted to produce. | - L - 5
32 |
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Perhaps the fairest judgment’ that can be made is thaf these efforts did
nuch to keep people in communication with ‘one another, but in the final
analysis most of the participants at ail levels found the "%, unication to.be |
lacklng in some respects bf particular concern to n{any people was the need
“for clearer communication concerning expectations and greater advance '

) notification of events or activities. ngh marks qhould be given tp both the
State Department and the Unlvarsity of Geo:'gla Project staff for their intex‘est
in and commitment to regular improvements in the co,mmunication procee‘s

during the life of the Project:

N . N N . R
. . [
v * . .
o .
. v ) . r

-

3. Implementation. ,) - . S

" The major part of the implementation phase of the Project lies ahead.
2
. In essence, the total implementation of the full, comprehensive career guidance
I . N
‘ prog'ram requires 3 years from the point of its first introduction into a given

*

school. Tni;seven schoo(s _are now involved i,n_ the program, gvlth another.

@

20 proposed e added next year.

"
v r

The.mos} current data indicate that three of the nine original}.y planned

training manuals are now prlnted and available, three are in the process of
v

] being printed, and three remain to be delivered to the printer. It "hould be.
7 .
-+ noted, however, that the Project has produced two training_t packages which were

3

not in the nine originally conceived, and the final’series tq be produced :will thus
Vs . 13 ;

- have eleven training packages in all. .
. -/
L Specific training for the 37 partici?ting schools has already been

‘ 3233_' | . .




any

i
S

St ) . . ’ ) '
provided in Vocational Explanation Groups (VEG), the Life Career Development.

System -(LCI!B)',- and the Human Relations training maifual. In addition, each of

3

the schoold has designed a staff development plan whereby it has used or vhll be

using the Edudational Environment training manual this fall. Feedback from

staffs in the J)articipating schools was very favorable regarding' their experiences -

in VEG and %CDS. The participants saw these two training experience@ as

supplgmentary and complementary to their other experiences in the Project; and7

felt that they contributed desirable skills and compe(tencies in. career guidance.

Implementation is where the pay-off ona project occurst Yet, because

it occurs as the last step in any project it is most__subject to the presses and

the problems which may have occured in the project's development An objective

view of the Georgia projecj would reveal that the highly ambitious goals of the

Project have made it difficult to complete the implementation phase mthiii“tge

prescribed timetable. From the point of view of a strict time schedule, it might
D J \

,be said that the implementation has not been successful. - Viewed, however,

from the standpoint of initial groundwork land agcomplishments to date, one can
be optimistic about the fu_ture. 'The plan, the resources, and the commitment

to ""put it all togeth,cr" exist. We-feel that the probabilities for succe's'sf'ul.
implementation are high, andt' we would rate the implementation effort as of
limited success to date but of almost certain .probability of success by the summer
of 1975 e : | } N

4

N\ . “ .. .
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attempted to accomplish too much in too little tlme with too few resources.

. SUMl\&A_lZY,._CONCLUS;IONS AND RECOMMENDATIONS
A. . Summary o
«The Georgla Coniprehenslve Career‘Guldance Project is & notable
example of a major state eftort to develop training in speclflc ne;ded guidance

areas and to lmplementa comprehensive career g'uldance program. By any
definition it wou.ld be an ambltlous and exciting undertaking., It i our.overall
judgment that the Project has successfully overcome inltlal problems in

start—up to provide both the structure and the content for maldng the compre-~

-
[A

henslve career guld{nce program /a laudatory reality

The Project sufferé and perhaps continues to suffer, from having .

st
.+
+

B

. Tt would seem fair to say that what has been accomplished is worthy, and what

-

promises to be is at least as meritorious as that which has already occurred\:
. , . : - " N ) ) P .
The real test is yet"to comey’(lf all of the training packages can be completed

with the same high degree of quality as the three whlch have been evaluated,

 and if every school staff can be trained in their use and can obtaln supplementary.

and comﬁlementary training in other areas of guidance, the lmpact of this

~ pervasive staff development plan on students, gchools, and community shduld

be profound.

"\_" | /

B. Conclusions and Recommendation.

It is our judgment that the training packages represent a significant

contribgtlon to staff deyelopment. ~They are generally well organized, clear

¢
- s 34 )
./’“\;‘: i @ 3 5 : y
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) m exposltion a.nd substanttve 1n c\tent. They a):e unique asa system in the

breadth and comprehensiveness o@thelr coverage. Their full usefulness, -
' /

t v‘:revezs is yet to bevdemonstrated Whilzt:ey give e,.very appearance-,of e

viding ef;fectIVe learning only ﬁeld tes and assessment of the eventual | .
- g d :

Q [
"outcomev wlll derﬁonfstrate thelr worth

. Each traini.ngpackage clearly attempts/to relate the conteit to the '
purpos_es set forth in the mtroducthp'to the package. It-»is apparent that the

) ’.'xnanuals- have not been analyzed as to‘which topics should be covered in each

.3

'package, whether overlap exists in the coverage, ,and whether sorhe topics
!
should be ellmlnated frotn specific manuals. . Is each manua‘l‘ to stand alone?

Does one build on another? How do they relate to one a.nother? We recommend

that thetnanuals be analyzed as to the overlap pf the content and actlvlties ..

and that an assessment be made of wheth&~ the overlap is deslrable or undeslrable.‘
, .We further suggest that a document be prepared to accompa.ny the tralning‘
packages which would speak to the total Project goals, ;nd the relatlonship of
each of the packages to-one another in the total series,( It should also 1dent1fy
the speciﬁc goals, obj ectives, and activitles w?thin each manual. In this way

’
the need to provide identical informatlon in each of the tralning packages would
be eliminated and the user would have an lmmedlate grasp of the lnterrelationshlps
and ﬂow of the total program. In addition, because eacl: manual evaluated in this |
report mentions the establishment of a learnlng\Center, we suggest that such a
% ' . -

generalized goal, and other nlatters that pertain to all of the trahﬂné packages,
be incorporated into this accompanylng document, together vg%jthe rationale

supporting the suggestions. . o o ‘ / / ]
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Y < . L s : o . .
‘ o ‘ As mentioned above, each of the first three man'uals callq for the"
/ .
development of a special Center.in whigh to implement the activities. - If
. subsequent manuals continue t,his trend, the entimschool budget could become

". ) devoted(to the support of special Centers Clearly, a.ny of the emphases and/

or recommendations which'are offgred should\develop from a considerattn of

the manuals as a total training system. o

The combination of participant materials and workshop leader instructions )

[S

in one manual seems unwise. Some prior experience would luggest the desir— '
"

ability of providing a separate lea\der's guide to accompany each participant'
manual. This could reduce the bulk of the training packagd and also reduce t.hd
printing costs since fewer leader 8 g'uides would be needed

'l'he writipg in thé manuals is clear and straightforward. Specific

]

. exercises ai'e provided to achieve well—defined purposes. However, unlike - $
other forms of learning, e.g., textbooks, lectures, and similar instructional

devices, the .is little or lno/discussion as to why‘the particular purposes were
I / ‘ Y . il
- 'selected or yhat the relationship is between-various groupings of activiti’es.'
) . ‘N o , - , <. ] - E
The participant is asked to take a great deal on trust. Little outside verification

s offéred for what' th'g participant is asked to learn or why the learning is
-]

important. Would it not be essential in the training of school personnel ‘that’

)

»

-

they, the leaders-to-b know not only what is important to jo but why it is
important as well ? /ZJ

e recommend that either in the manuals or in 'the training

\ r
workshops more discussioﬁ be provided regarding the ratio\gfe for the selection

-

of the topics and their rélationship to each other.
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| Finnlly, we believe that the State of Georgia should share(with others
about the yu.ntry the proctuct of their creativity, intelligence, and pemeverance
t‘rv

As a unique contribution to staff de velopmentﬂtra.ining, e materio.ls developed )
and to be developed in this Project possesg the potentinl to enha.nce greatly the

qual_ity of guidance services nntionwide. . _ .

In conclusion, we believe that Dr. J{hn D&gley deserves great credit °

_ for his vision in conceiving the Project and his skill in oarrytng it through and e

Dy. Paul'Vail fox his admirsble ability to sort out, the important from the trivial

and his never-ending capacity to overcome pitfalls and frustrations to reach the .

g desired end.

L °
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